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Communication' and Educatiom A Close Relationship 



Communication has been associated with education 
throughout history from Quintilian to Dewey. ^\ The importance 
of this association continues to grow, heightened by modem 
research and literature. , Berlo considers learning and 

communication as similar and complementary processes.^ 

' ... • <* 

ParcBlLs , CariioJia,,. _and Kleinau contend that all human -beings 

are educated through Q,^cperience with others and other things 
inthe world. Thus, whqn interaction exists through an * 
in^terchange of verbal and/or nonverbal communication between . , 
oneself arid another or another thing, a relationship is 
established and learning occurs resulting in education.^ 
Clearly this suggests the centrality of communication as a 
fundamental methodolpgy of education. Lynn claims that ' 
"contemporary educational literature generally agrees that 
^the essence of teaching is communication;"^ therefore, ' 
communication i^ essential in te^achihg. 

Classroom Teachers as Effective Communicators: 



A Historical Perspective on Their Preparation 

.■ 1 ■ 

Speech communicators and educators have historically 
focused only limited attention ^on the preparation of non- 
speech teachers as effective classroom communicators through 
pre-service or in-serviqe training.^ Two dissertations 
focus dn the pre- and post-baccalaureite development of 
communicat,ion' instruction for pul^ic school teachers. 

.1 ' ' 



3 



Anderson surveyed ^58 National Council on Accreditation of 
Teacher Education (NCATE) accredited undergraduate colleges 
in I97O1 while Lynn surveyed 30O NCATiE accredited graduate ♦ 
universities 'in 197^. Anderson found that 122 institutions 
(27%) offkred one or more ^undergraduate speech communication 
courses designed for teacher trainees and only 19 schools (Wo) 

' o 

_jre_quired. su a__cPurae_Df teac±Le.r„-e^^^^ istudents. Lynn 

reported that I05 institutions ( 35?^) offered one or more 

■ - ^ • • 

graduate courses involving classroom communication for 

practicing teachers.-^ Both studies show that the development 

-J 

of communication courses for teachers |.Sya r^lattvely new 
phen(^mena with the greatest growth occurring since 1965.^^ 
This lack of substantial course implementation prior to I965 
does not supplant a documented interest and concern over the 
years for the concept of speech training for all elementary 
and secondary school teachers. 

The need for teacher training In communication, first 
emphasizing just speech (oral communication) and later 

adding other dimensions of communication, is obvious through 

^ 11 
a historical examination of communication education literature . 

First, Rousseau revealed the inadequacy of speech training 

IP 

for public school teachers in 1922, and numerous appeals 
advocating the training of all teachers in speech and 

communication skills followed. Second, research since 1930 

^ 14 
indicates the need for communication preparation of teachers,. 

Third, efforts by the Speech Communication Association 
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consistently emphasize the importance of communication in 

teaching. The significance of communication for teaching 

f 16 
is, then, generally acknowledged by experts and academi^cians . 

Regardless of the recognition of the importance 
communication plays in teaching, only minimal, progress in . , 
communication training of non-speech teachers has been 
achieved through teacher education programs. This 
situation is largely the result of increasingly limited 
budgets in schools of educatiqn'^^verloaded course require- 
ments in teacher preparation programs, and the unavailability 

of staff -line positions in teacher education departments 

' • * 1 R 

for I'aculty membfers specializing in communication education. 

The development of curricula in teacher education programs 

to prepare communication-competent teachers is likely an 

unachievable task based on the abundance of inhibitory 

factors. However, the in-service training of non-speech, 

public school teachers in/ communicaticm skills appears as 

an attractive and feasible alternative to pre-service course- 

work. Such communication preparation would not only allow 

for the- diverse needs of teachers while insuring instruction 

in certain essential skills, but would also provide an' * 

attractive financial flexibility through the use of district 

workshops or converences, conveniently scheduled and offering 

opt?.Diial graduate,.^e^edit . This could be enticing as well as 

fiscally expedient for both public .school administrators and 

teachers . 



Purpose 

There is no research on post-b^ccalaureate , communication 
workshops in Illinois available . ^9 ^ Thus a survey was conduct- 
ed to determine the feasibility and availability of in- 
service communication workshops for Illinois elementary 
and secondary school teachers. Specifically, the research 
questions include: 

1. Whatsis the interest and demand (willingness to 
make the necessary sacrifices) of public school 
^dtn^^ in communication skill workshops 

^ for iHino^s elementary and secondary school 
teachers? What type of workshops have, teachers 
attended in the^^past? 

2. ,What, if any, institutions in Illinois have offer- 
. ed communication skill workshops f or non- speech , 

public school teachers? What type of workshops 
have been offered and how have they been accepted? 
The 'purpose of this paper is to' identify the status 
of, establish a need for, and propose an approach to 
implementing communication workshops for professional 
educators in Illinois public s'choolsi the preparation of 
non-speech teachers as effective classroom .communicators. 

Method and Procedure 

A descriptive-statistical method utilizing a systematic 




process of inquiry and a survey technique served as the 

20 

basis of this research project. Two surveys were conducted 

to obtain information regarding in-service communication' 

workshops for Il^Linois public school teachers from An 

administrative perspective. Following receipt of responses 

21 

from a pilot study distributed in early Kay of 1982, two 

separate questionnaires were mailed to communication 

department heads at institutions of higher learning and 

•public school district administrators (See Appendix A, p. ^Qi 

and Appendix B, p.^3, for sample instruments and introductory 

,22 

letters used itn the surveys.).' 



First, commum. option departmental administrators (i.e., 

usually chairman* or chairperson) at Illinois colleges and 

universities (n ^ 58) were identified and questioned to 

determine the availability of in-service^ communication 

workshops (See Appendix C, p.46, for specif ic responses. ) . 

Twenty-four administrators replied for a response rate of 

klfo. Second, administrators (i.e. , superintendents) from 

the 1,012 Illinois public school districts were identified 

and polled to ascertain the feasibility of in-service 

communication workshops ( See Appendix D, p.^9 t for spebific 
•24 

responses.)* The sample (n = 1?^) of district super- 
intendents represented the southern third of the state of 
Illinois. This was established by extending a line from 
the easti^tn^ border of Illinois at Robinson across the state 
to the western border at Alton. Seventy-seven administra- 



tors responded for a return rate of hkfo. 

■ - • , . A ■ 

Results of the De partmental Administrators ' Surve y 

" ♦ ' . ' * . ; ' ' ' ^ 

26 

Background Inf ormatjran . Respondents are administrators 




of /a department resp'onsibl\ f or communication curriculum and 
in/structi^on in their respect^ive Illinois university or college. 
,Eighteen departments or divisions (75/^) hg^e either the term 
speech or communication or both in thair title^. The remain- 
ing departments or divisions. (6 or 25^) are titled Humanities, 
Fine Arts, or Creative Arts. Most departmental administrators 
identified themselves "as holding a title of chairmany chair- 
person, or a derivative of those titles (IB or 75%)* While 
the remaining respondents C5 or 21%) hold a variety of 
academic /titles , e.g. director, coordinator, and professor. , 

Communication Workshops Offered f6r Teachers. Twenty- 
one department administrators {88%) rep^irt that no workshops 

■ \ ' . 

or seminars on corhmunicatiori skills were Xoffered for public 

school teachers in the last two years. ElVven administrators 
i^Sfo) believe that 1:h\e.re is presently no demand for' a work- 
shop in communication skills for non-speech teachers, while 
k chairpersons (17%) acknowledge a demand and .9 respondents 
(37%) offer no response or indicate uncertaint;^.^ , ^ 

Three institutions (13%) offered communication workshops 
during the past two years. These workshops were well attended 
(240 enrollees) by both pu^ic school teachers (I78 enrollees) 
and student^ in teacher education programs (62 enrollees). 



No enrollment limitations of restrictions were place on kny 

of the workshops and no individuals desiring to attend were 

turned away. Workshops were held in public and nursery 

schools and on college and university campuses. All topics 

# 

concerned communication skills and ranged from curricUlar 
design to discipline ii^ the building of relationships. 

28 

Commu niqation Education: Faculty and Curriculum. 

— . . - 

Thirteen of the responding departments are staffed with 
faculty numbering less than ten persons; k departments (17%) 
employ between J:en and fifteen faculty; and* 7 departments 
{Z9fo) are 'staffed with sixteen or more faculty members. Of 
these communication department staffs, 6 (25^) employ one 
faculty member specializing an- communication education, but 
only ^departments have two or more communication education 
speciali'sts. Thirteen departments (5.4^) employ no faculty 
member specializing in communication education. Many * 
departments (11 or 46%) offer no communication education 
course in their regular class schedule; however, 13 depart- 
ments i^^fo) regularly schedule a course in communication 
education. These courses are predominantly methods classes 
for the teaching of speech at the elementary or secndary 
school level with some secondary activity courses also 
scheduled. Only 2 departments offer graduate courses in • 
communication education. : ^ 

Interpreting the Departmental Administr ator^' Survey 

[fost college and university departments responsible .for 

' i 

u ' ( (J 
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the instruction of communicatiori in Illinois clearly indicate 

, f . ■ • 

such accountability through their titles. Any emphasis on 
communication, education appears to be burried within ;iiany 
departments as an attempt to provide only those courses 
essential for the certification of secondary school speech -» 
teaching majors.- This is also reflected through the titles 
of communication education courses offered regularly in the 
class schedule. These are primarily methods^of activity 
courses for high school speech teachers. Faculty members 
specializing in communication education .r^p;?tesent a very 
small portion of the oxsmmunicat ion department or division 
staff. Again, this suggests that the focus of communication 
education in Illinois colleges and universities is, predominant- 
ly, limited to the preparation of secondary school speech 

teachers- ' , 

The speech teacher-preparation approach to communication 
education in a time 6f declining teacher education enroll- 
ments is among the major contributing factors for the neglect 
of communicati en instruction for non-speech teachers. While 
few communication departmental administrators acknowledge a ^ 
demand for io-service teacher workshops on communication skills 

, such an attitude may be more indicative of attempts to main- 
tain status quo speech education than an accurate reflection 

■ of public school needs. It seems unlikely that many 
communication department^ chairpersons are in contact with 
public school administrators or teachers on a regular basis 
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and even more Onlikely that their attitude reflects an 
unders't^anding 'of elementary and secondary school commun- 
ication needSf 

In addition to the more traditional college and 
university campus locations in which some* workshops were 
offered, many were conducted in public and nursery, schools. 
This reflects a new' approach 'to communication instructions- 
bringing the coulrse to the students rather than the students 
to the course. ^Assuming the success of this method seems 
warranted, based on the number of teachers enrolled in these 
workshops. The diversity of topics offered in the communis 
cation workshops implie? that a flexibility of content to 
meet the unique neecJs of different teaching situations and 
different teachers contributed to the success of .these 
workshops-. Trite, fax^t that the efforts of only 3 departments 
offering workshops during the past two years account for 
I78 enrollees seems .evidence enough of elementary and 
secondary educator ijnterest. 

•: ■ f ■ I 

Results, of the Public School Administrators- Survey 

Background Information. ^^ Respondents are Illinois 
school district administrators who identified themselves 
predominantly as " superintendents (76 or 9995) • Surveyed 
admitoistrators rejpresent -grades kindergarten through eight 
in elementary school districts (35 or ^d grades kinder 

garten through twelve in unit school districts ( 3i or kofo) , 



10 vs. 

while only 11 superintenderiis (1^^) are agents for grddes 
nine through *t we Ive in secondary school districts. Most 
public school districts (52 or 68?S) employ less than fifty 
teachers and only 25 districts (32^) employ fifty or more 
teachers. 

t 

Communication Workshops Offered for Teachers y£if^- 
six superintendents ( 73?5) - report that no teachers in their 
schm)ol district attended .workshops on communication, skills 
within the past two years. However, 1? districts {22%) 
have teachera^jwht) atte.nded one' or- more communication ^ork- 
shops and, of those districts, 11 (69?5) sent five or fe^er 
teachers. Most of these worktops (7 or kk%) were held ^ 
, within a school districti 5 (31?5) were workshops offered 
at a college or university; anc3^, k workshops (25^) were 
held at other /Locations , e.g., Conferences of different 
professional associations in v^rn)us citites. 

Communication workshops were spqi^sored by a variety 
of sources, including » 1^) professional organizations 
cooperating with colleges or public. school districts (7 / 
workshops or \ 2) -the Illinois State Board of Education 

(5 or 31^)1 3) colleges and^ universities (2 or 12^) 1 and, 4) 
individual school districts (2 or 13?^). Workshop topics 
coaicerned communication skills and ranged from teacher 
effectiveness training tp reading. S'outhern Illinois 
University at Carbondale and Edwar^sville , ivicKendree^ 

\ 
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College ^ and Olney Central^^ C "were-^ identified . 

spon'Soring. institutions offering "communicati 

Interest, Demand, and Conditions Favoring Communication ^ 
Work shops / FQrty-two,.siiiperintendents (55^) express a ^ 
willingness; to; release teachers up to 3 days per school year 
-to attend a communication workshop; 17 administrators (22^) 
stipulate no release time; and, 11 signify agre^menlj to 
release teachers from four days., a semesycer to one day\ a 
week per semester.^ Most district admmi stratoirs (53^ or 69?5) - 
favor providing teachers with some type of reimbursement for 

their attendance at a workshop from partial expenses or paid 

- ■ • ■/ • .... * 

release time to complete expenses ^ while orily 1? superinten- , 
dents (22^) would offer no reimbursement at al^l. 

Many school administrators woul^ not (29"^r 38^) 6^ 
•^probably would not (25 or 32?5) .requ^re^teacher participation 
in a communication workshop and just 10 superintendents fl3?5) 
wou^d consider requirirvg teacher^participation. ' Forty-three 
administrators (56^) estimate' that up to five teachers from 
each, district would participate in- such a workshop, while 
only 9 sujperintendents (lljS) calculated teacher workshop- ^ 
attendance fr^ each district at more than five^ individuals . . 

AdiT?inistrators identify problems encountered wit^ teacher 
workshops as! 1) too di s tan tH geographically .( 33 01^ 27^)l 

2) inconveniently scheduled ( 32 or 26^) j 3) too expensive ' ' 

It 

(26 or 21?5) ; 4)'~^appropriate topics (21 or 17%) ; and, 5) 



other difficulties (ID or 8^), e.g., not practical, lack 
of free time,, and availability and quality of substitute 

teachers* ' 

.*'''"**. ■ ■ * 

Interpreting the Public School Administrators' Survey 

While mpst public school districts in Illinois report 
no , teacher .participation in communication workshpps diiring 
the p as t/^twp years,; the . fact Jiha't l? districts ,no:te teacher ' 
participation is of particular interest. This is significant 

since no lobbying point of depari:ure providing consolidation 

'■ " .■ ■ . - . ■ • «' 

and central organization for these workshops lias e;>cisted or 

■' - . . , « . 

does exists This"^ suggests that many of the communication 

't ' 

workshops were the result of individual teacher initiative 
or specific school efforts with mere cooperation of profession 
al organizations upon invitation. This awareness of need 
for cqmmunication\,instruction of elementary and secondary ^ 
school teachers is most encouraging as a movement toward 
strengthening the quality of public education. The 
diversity of workshop topics meeting the unique needs of 
different teachers in different situations, in additior^ to 
the notion of bringing ^the workshop to the teacher are 
important ingredxents in. extending higher education 
opportunity t^^Mihose v\*iq otherwise might be neglected. 

Most school district ^dijiinistrators display a willingness 
to vgrant reasonable amounts of release time and provide some 
type of reimbursement for expenses or teachers^ attending a 




cdmmur^ication workshop', Superinten^j^ts are reluctant to 
require teacher participation and estimate that as many as 
five* tellers per district might attend a workshop. These 
responses present a foavorable picture for' the feasibility 
of p.ublic school teacher communicatibn^^^^^w^ However, 
co'mpj^ations are suggested by superihtendeijts • Regarding 
problems encountered in teacher workshops, administrators 
be.lieve that it is essential that workshops be financially 
expedient, geographically accessible, topically appropriate, 
and conveniently scheduled. Thus, while ii^terest is. apparent 
and cooperation is implied, a communication/ workshop will 
be evaluated not only by its effect on teaching but also ' 
be specified criteria for the workshop .situation and Z;^; 
preseritation itself . Ifi other words, there is no blsiriicet 
endorsement of the communication workshop .concept by. public 
school superintendents. Rather, they--.ejc£J2<ixse a cautious 
receptivity toward workshpps on communication skills for 
elementary and secondary schodi, non-speech teachers. 

Pennsylvania State University ' s Teacher Workshop Program; 
A Model for the Communication Instruction of Public 
School Educators ~ \ " 

The Department of Speech at Pennsylvania State University 

received a grant from the U.S. Office of Education in I966 to 

develop an in-service training program for non-speech 

teachers that would enhance classroom communication 
33 

competence. » This program is offered throughout the 
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commonwealth of Pennsylvania arid has met with enthusiastic 

success in terms of both teacher 'workshop participation 

and-^ acknowledged enhancement of classroom teaching effective 

ness.3^ Program enrollment is a story df tremendous growth 

and expansion. In the first two years of existence , 3,500 

teachers were enrolled and today the program has reached 

more than 6,000 Pennsylvania educators .^^ 

The benefit of this type of program to elementary and 

secondary school teachte^s is summarized by Dauria, Bluman, 

and Rhodes as one of communication .growth and develdpment/ 

from a two-fold perspective ^ 

Te.achers in all disciplines can benefit from learn- 
ing principles and skills of effective communication . 
Since communication is aij, essential part of teaching, 
it was assumed that improving a teacher 's communi- 
• cation wou^ld,, in turn improve his or her teaching ... . 
Few teacher^s [in the programj thought about problems 
in their teaching from a communication point of view. 
THie Teacher Workshop program gave the teachers an 
opportunity to focus on the communication variables 
in the teaching transaction. .. .We applied our under- 
standing of communication to teacher-student class- 
ropm interaction. In doing so, teachers were encour- 
aged to view teaching from a dual perspective," 
analyzing the sources and consequences of their own 
behavior as well as the behavior of their students. 3° 

Workshops in this program are offered based upon 

careful consideration of many factors which generate goals 

' - ' * 
such^as: 1) minimizing travel time and expense for course 

instructors I 2) maximizing convenience for the attending 

teachers I and, 3) guaranteeing sufficient instrudtional 

time for a comprehensive scrutiny of concepts and their 

application to teacher experiences . 37 Instructors from 



Pennsylvania state University travel throughout- the 
commonwealth and 'the workshops are held in various locations 
accessible to th© enroDllecl teachers. Courses are' offered 
in an all-day workshop format on 5* consecutive Saturdays 
during the regular school year, This insures few scheduling 
bonflicts (as might be encountered during t}}e summer months 
due to vacations or during the academic year on school days) , 
eliminates the need for the use of substitute teachers, and ' 
maintains uninterrupted instruction from the regular teacher 
in public school classrooms. . The result is teacher and 
administrator support, enthusiasm, and cooperatipn.^^ 

Three separate courses covering different aspects of 
communication for graduate credit are offered as part of 
Pennsylvania State University's Workshop Program. All of 
the workshops require that teacher enrollees apply* theoretical 
information to their own classroom teaching situations. First 
TfTe. Development of Communicative Behavior in Children is a 
course designed for pre-school and early childhood educators 
which explores child communication development behaviors in' 
relationship to the classroom situation. Second, The Use 
of Oral Communication in the Classroom is most appropriate 
for those teachers whose students have a basic mSffetery of 
language skills. This, course introduces teachers to the 
classroom communication process and presents various , 
communication instructional methods which are applied in 
the classroom. Third, Teacher Use of Interpersonal Communi - 
cation in the Classroom allpws teachers to explore class- 
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communication processes and relationships based on their own 

r * 

classroom communication behavior. 39 Thus, the overall program 
concerns co^nmunication competence and stresses classroom 
communication processes and "interpersonal communication, 
and language development in children. 

The Pennsylvania State University Communication Workshop 
Program^ serves as an 'excellent model for a statewide effort 
to establish a series of graduate credit generating, in- 
service workshops for non-speech, elementary and secondary 
school teachers v>and increase communication competence in 
public school teaching. The program is financially solvent, 
conveniently scheduled, topically relevant-, enthusiastically 
accepted, and evaluated as effective. 



The Challenge of Teaching Communication Competence: 
j.mplicat ions for Illinois Educators 



Nyquist and Booth outline the increasingly complex 

process of classroom communication as., posing new challenges 

for public school teachers. ^ 

Communication in educational environments is a 
complex process which requires of the teacher 
knowledge of basic communication principles and 
theories as well as competency in communicating / . 

to achieve various purposes in a variety of con- 
texts. The interactive nature of contemporary 
classrooms and the visuaXly-oriented , active, 
' and challenging students of today pose fpr the 
teacfc^er unique communication challenges. ^2 

While prospective'^ teachers may have an opportunity to ^ 

receive communication instruction as part of their-pre- 
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service training, elementary and secondary school teachers 
do not enjoy this educational advantage. Most in-service 
teachers are unlikely to obtain any post-baccalaureate 
instruction in communication, unless it is offered through 
workshops. The importance of communication in 'teaching is 
apparent bs^sed on recent research. Thus, its instruction 
for both pre-service and in-service teachers is acknowledged 

as significant. However, this paper's concern is to 

(I ' 

encourage the use of workshops for in-service teachers. 

The Joint Education Committee for the Illinois Board 
of Higher Education and the Illinois State Board of Education, 
notes that "more extensive and well-planned professional 
development programs are needed by all teachers, beginning 

and experienced." Such sentiments are echoed by the 

■> 

Speech and Theatre Curriculum Coordinator fvr the State 
Board of Education, but few communication workshops have 
been attempted in Illinois* A listing of communication 
education consultants is maintained by the State Board of 
Education and referrals are made upon receipt of a request 
for a workshop by a school district. « 

The Speech Communication Association as well as leading 
speech communication and education experts continue to advocate 
the importance of communication training for public school 
teachers. Workshop .prdgrams on communication, such as the 
one at Pennsylvania State University, provide evidence of 
teacher 'and administrator receptivity in addition to enhancing 



ERIC ' IJ 



18 

the quality of teaching. However, the Illinois Speech and 
Theatre Association has taken'no stance or action pi^ this 
issue and many Illinois college and university departments 
of communication also avoid the issue^^^ Apparently, these 
institutions are more concerned with perpetuating traditional 
speech education (preparing secondary school speech teachers) 
The number of faculty specializing in. communication education 

are limited, just as courses in that area' are usually^ 

■ - . ■ f--- " J. . . ■ ' 

restricted to secondary school/speech' and sparingly scheduled 

This occurs despite declining teacher education program 
enrollments and threatening high school teacher retrenchment. 
Communication department administrators 'ekpress only minimal 
interest in providing in-service teachers V{ith basic 
communication skills--an attitude which detracts from the 
quality of public educiifcion. , ^ 

Within the limited constraints of ^certain criteria, ^ 
Illinois school district administrators support the concept 
f;of communication training for public school teachers. Super- 
intendents are not interested in requiring workshop 
participation . However i many administrators estimate that 
as many as five teachers from each district might attend 
such a workshop sind roost agree to furnish at least partial 
reimbursement for teacher expenses. This indicates an 
atmosphere of cautious receptivity which, through careful 
planning and implementation, is appropriate for introducing 
communication workshops to Illinois. Strengthening the 
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case still ^further , the 3 Illinois higher education institu- 
tions which report offering workshops for teachers indicate 
high course enrollments. 

The Illinois State Board of jSducation in pooperation 
with tfVa 111 inois Speech and ^Theatre Association has produced 
a bp ok ley, Basic Oral Communication Skills; A Program 
Sequence for Illinoist ^^ This document applies earlier 
competency research as communication skills appropriate 
for student achievement from pre-kinderg£u?ten through 
secondary levels. The pedagogical application is for 
teachers to use the se communication qompetencies to structure 
instructional methods and learning experiences which facilitate 
communication development and enhance education. This listing 
of communication skills is an excellent tool* to assist in 
preparing teachers as more effective communicators, just as 
many other, up-to-date resources are also available and 
appropria;te for communication v/orksnops. 

A challenge to the Illinois Speech and Theatre Association 
to take the lead by providing direction toward achieving 
communication competence in public school teaching is in 
order. Efforts in this direction will enhance the quality 
of elementary and secondary school education in Illinois. 
Such a challenge, though, must be extended to other groupst 
the State Board of Educationi secondary school speech teachers 1 
and, college and university comrfSuni cation (departments • The ' 
current availability of communication workshops is minimal 



but the feasibility of offering workshops is very good. A 
cooperative effort between these groups could produce an 
effective workshop program , on a statewide basis. VJorkshops, 
based on , the Pennsylvania State University model, would be 
cost efficient, conveniently scheduled, geographically - 
accessible, topically relevant, and result in an increased 
quality of teaching. An Illinois Communication Workshop 
Program could not only provide credit generating, graduate 
courses for elementary and secondary school teachers, but 
also serve simultaneously as a district-wide pufclic school 
teacher workshop. ^ ► ^ ^ 

First, the Illinoi*^ Speech and Theatre Asaociation 
should serve as a planning agent preparing a variety of 
workshop models representing different aspects of communi- 
cation in different teaching situations. Second., the State 
Board of Education .would cover the workshop instructor's 
transportation and lodging expenses and serve as the 
coordinating agency for the program. The Board would refer o 
school district requests for workshops to the college or 
university communication department located closest to the 
requesting district. Third, the communication department 
stjjbuld arrange workshop details directly with the school 
disrCrlct and assign a faculty member or members as instructor 
(s). Each workshop would be offered both as a course for 
graduate credit and as a districtwide workshop simultaneously 
Thus all teachers would be encouraged to attend and gain 
communication skills throug^ the workshop, while those n 
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teachers desiring graduate credit ^nroll in the workshop as'-'*' 
a course through the conducting cfollege" oV university . 
Diversity pf^educational situations may dictate that a 
series of^orkships be offered in each school district to 
meet particular teaching needs. Fourth; secondary speech 
teachers in the requesting schoQl district should assist in 
^coordinating workshop activities, identifying district 
' communication needs i and specifying workshop content. Finally, 

a cooperative effort on the part of all groups and individuals 

J . ■ ' ■ " ■ 

in promoting the concept of communication workshops is, 

imperative for the success of this movement. 

^ ■ ■■» 

The c£tll is now for a new movement of commi^nication 
education inlllinois, expanding the boundaries beyond' the 
training of speech teachers to the •prepara^trtoTTo^ 
teachers as effective* communicators . This induces a new 
goal for speech 'xrpmmuni cation higher educators as instructors 
of ^ ins.tructors , providing :teachers with the skills necessary 
to^ encourage elementary and secondary ' schpol s:^udents to ^ 
achieve commiihicatio^ competence. The inevitable result 
would b'e beneficial to society^b^y^ssisting in child 
development and producing effectively functioning individuals 
who are capable of .coping with one another in a coipplex world. 
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sample population of the pilot study. All pilot study 
questionnaires were returned and indicated the appropriateness 

. of the instrument for the. two surveys; ^ , 

Only minor revisions to the pilot study instrument 

were required and although both introductory letters to the 

pilot study and regular survey bear the same date, none of 

the revised questionnaires were mailed until all pilot study 

instruments were received and evaluated, 
23 

^ A review of current Illinois college and university 
catalogs (including community colleges) was used to determine 
which institutions offered communication programs. See 
Directory of Graduate Programs in the Speech Communication 
Arts and Science s, 1981-82 ed. (Annandale, Virginias Speech 
Communication Association, I98I); and, Darrell Allen 
Negley, "Speech Programs in Illinois Community Colleges," 
Diss. Indiana University 1973* ? 

"^7 Illinois State Board of Education, I98O-I98I 
Illinois Public School Districts and Schools (Springfield, 
Illinois: Illinois State Board of Education, 1'981)", pp. 
64-122. 

A line extending across the state of Illinois from 
the eastern' border to the western border (a latitude of 39 



north). See Road Atlas; United States ^ Canada, Mexico 
(Chicago: Rand-McNally, I979)t PP- 30-31. , 
See Appendix At p.^0» and Appendix C, p. 46, question 
numbers 1 and 2. 
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27 

See .Appendix A, pp. kO • 41, and Appbndix pp. /|6 -48, 

question numbers 4-13. 

28 V 

*See Appendix A, pp. 40 - 4li and Appendix C , pp. 46 - 48, 

question number 3 and numbers 14-16. 
29 

See Appendix B, p. 43 , and Appendix D, p. 49 , question 
numbers 1-3. 

30 See Appendix B, pp.i+3-/|/|, a;id Appendix D, pp. 49 -51, 

question numbers 4-9. 
31 

Percentages expressed for districts reporting that 
teachers ■"attended one or more communication workshops are 
based on 16 respondents (100%). 

32 See Appendix B, p. 44 , and Appendix D, p. ^51, question 
numbers 10-15 . 

33 See Arthur F. Dauria, Dale L. Bluman, and Steven 
C. Rhodes, "A Rhetorical^ Model of Teaching," Communication 
Education . 30 (1981), pp. 64-65; and, Douglas J. Pedersen, 
"The Teacher Workshop Program at Penn State," Today '-s 
Speech , 20 (I972), pp. 55-58. The workshop program was 
originally funded by Title III, Elementary and Secondary 
Education Act, Grant No. 6jP-33336 (Region J, Pennsylvania) 
through the U.S. Office- o//ducation. ' 

34 Pedersen, p. 56 and p. 57. See also evaluation 
reports for the workshop program. Bureau of Curriculum 
Development, Department of Education, Harrisburg, Pennsylvania; 
and, Department of Education, V/ashington, D.C. 

35 See Dauria, Bluman,' and Rhodes, p. 64; and, Pedersen, 
p. 55. . 
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added by author. 

37 pedersen, p. 57* 

38 Pedersen, pp. 5^-57- ' ' 

39 See Lynn, Improving Classroom Commi^nication. . . , p. 52. 
and "in-ServiGe Teacher ilducation. p. 9; and, Pedersen, 

pp. 56-57. 

^ Lynn, "In-Service Teacher Educati on. .., " p. 9. 
See Dauria, Bluman, and Rhodes, pp. 64-655 Lynn, 
Improving ; Classroom Communication... , pp. 52-53 and "In- 
Service Teacher Education. .., " p. 9; and, Pedersen, pp. 53- 
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Nyquist and Booth, p. 26. .7 ' 
^3 jointVEducation Committee of the ' Illinois ^State Board 
of Educati^ and the Illinois Bo'krd of Higher Education, 
"Recruitment and Retention of. Teachers," Research Report, 
1982, summary. Available from either Board, Springfield. 

Telephone interview with Mina Halliday^ Curritulura ' 
Cootdinator of Speeph and Theatre, Illinois State Board of 
Education, Springfield, 14 July 1982. 

See Lynn, ImproVinp Classroom Commu nication...', pp. 
50-57 and "In-Seil-vice Teacher Education " pp. 8-10. 

Telephone' interview with PhillipJJray , Chairman, 

-V ' 

Illinois Speech and Theatre Association-Speec|i Education 
Committee, 13 J^ly 1982. Also Halliday interview. 
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.(2) geographic accessibility r (3) topical appropriateness; 
and (4) convenience of scheduling. See "Interpreting the 
Public School . Administrators ' Survey/; p. 12, t of this 
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Illinois State Board of Education.' Basic Oral 



Communication Skillst . A Program Sequence for Illinois. 
Springfieldi Illinois State Board of Education, I98I . 

^ For example R.R. Allen and Kenneth L. Brcv.T*, eds.. 
Developing Communication ConqSetence in Children (Skokie, 
Illinoisi National Textbook Company, 1976)1 Carl Larson, 
Phil Backlund, Mark Redmond, and Alton Barbour, Assessing . 
Functional Communication (Urbana, Illinoist ERIC Cl^earing- 
house on Reading and Communication Skills and Speech 
Communication Association, r978); and, Barbara Sundene 
Wood, Development of Functional Communi cation Competencies: 
Pre-K--Grade 6 and Grades 7--1Z (Urbana, Illinois: 'ERIC ■ 
Clearinghouse on Rfeading and Communication Skills and Speech 
Communication Association, I977). 

For example Barker 1 Bassett.and Smythe 1 Cooper; and, 
Frank B. May, To Help Children Communicate (Cg^^mbusi 
Merrill, I98O). See also notes 2, 6, 7, and I3 in this 
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See Parcells, Cardona and Kleinau. 
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COMMUNICATION EDUCATION QUESTIONNAIRE ^0 
(Department Administrators) 



Directionss Please answer each of the applicable questions that follow 
^ by circling the most appropriate response or by supplying 

the requested information in writing. Your assistance is 
appreciated. 

1.' What is .the exact name of your department? \ ■■ 



2. What is the exact title, of your position with that department?. 



3. What is the. number of full-time teaching faculty in your department? 



k. Has your department offered any workshops or seminars on communication 
skills for public school teachers in the last two years? 

<• •■ J ' - ' ■ - . . 

A. No B. Yes ... , ' 

IX you answered ^'yes" to^question 4, please respond to- questions 5 — 

through 12. If you responded "no" to question 4, then skip^questions 

5 through 12 and begin again with question 13- ' ^ , . , 

5. How' many seminars or workshops on communication skills for public' 
school teachers has your department offered in the last two years? ' ' 
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6. Where were the workshops or seminars heldf 

A. a public school " ^ 

B. on your college or .university campus 
;C. on a community college campus 

D. Other, please specify 



7,. What was the topic or general content area of each of the workshops 
or seminars? ^ 



Course It 
Course 2: 
Course 38 



8. How many students were enrolled in each course and how many of 
those students were full time teachers during the time of the 
course offering? ^ ^ ^ 



.Courae 


-In 




uourse 






u curse 


3« 





■'PLEASE CONTINUE ON THE BACK OF THIS PAGEI 



Was the workshop or seminar enroHjraent limited to any specific 
number of students? > 

ourse 1 1 A; No B. Yes C . Yes D. , Yes / ^ 

(I-I5. students) (16-30 students) (more than 30) 

Course 2i A. No . B.^ Y€s (l-15) C. Yes (16-30) D. ,Yes (31+) 

Course, 3t A. No B. Yes (I-I5) C. Yes (I6-3O) D. Yes (31+) 

Did you turn prospective students away from the seminars or workshops? 

Course, It 'A. No B. Yes C. Yes D. Yes 

(1-5 students) (6 to 10 students) (morethan 10) 

Course 2 J -A. No B. Yes (I-5) C. Yes (6-10) D. Yes (11+) 

Course 3j A. No B. Yes (I-5) C. Yes (6-10) D. '^^Ces (11+) 

Have any of these seminars or workshops been required of students 
as part of the college/school/department of education at your 
university or college entitlement for teaching certificate process? 

A.. No B._ Yes_ _ . _ „ J . 

What are the pames of the faculty members in your department who haye^ 
instructed tHe seminars offered by your department?^ 

Coufse 1 Instructori r 



Course 2 Instructori 



Coxirse 3 Instructor; 



Is th^,re presently avcjemand for a seminar or workshop in communication 
skills for. public school teachers? 

A. No B, Yes " . , 

Is there a full time faculty member(s) specializing in communication 
education in your department? 

A. No B. Yes C. Yes D. Yes E. Yes 

(1 faculty member) (2 faculty) (3 faculty) (4 or more faculty) 

Is a course (s) in communication education regularly offered in your 
department's teaching schedule? 

A. No B. Yes, ' ~ ^ 

') 

If you answered ••yes" to question I5, what is the name of that 
course(s)? . 

Course Title t ' 



Course Title; 



THANK YOU FOR COMPLETING THIS QUESTIONNAIRE I 
Please return it to us in the included stamped envelope. 
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Southern Illinois 
University at Carbondale 
Carbondale, Illinois 62901 

Depaxtnent of Speech Communication 



f^ay 3, 1982 To: Department Chairman 

* . From: Marvin D. Kleinau and Frank E. Piarcells 

Please excuse- the formality of this note. However, time and expense necessitate ' 
this tjrpe of correspondence , 

This questionnaire/ is an attempt to ascertain th^ status of workshops or Beminajrs 
on communication skills for. public school teachers. in colleges and universities 
throughout the state of Illinois. 



J Your participation is appreciated! Please complete the included questionnaire 

L ; and return i,t in the addressed? and stamped envelope enclosed with this mailing. 

Time is essential, so our deadline is hot far away. Your return of this 

questionnaire by May 17 is very important. 

■/ . 

Thank vou! ^ 



SouthetTi Illinois 
University at Carbondale 
Catbondale, Illinois 62&01 ^ 

Department of Speech Commun-i cation 



May 3, 1982 Department Chairman 

^«>«^arvin D. Kleinau and 
Frank E. Parcel Is 

Please forgive the formality . of this note. However, time and expense 
dictate such action. This survey is an attempt to assess the status 
of cornnuni cation education for all classroom teachers, (K-1 2) in public 
schoolls: what is the Illinois college or university doing in 
coinnunicatlon Yor the public school teacher? Your assistance by 
prompd completion of the questionnaire will be greatly appreciated 
and most helpful. As with all surveys there is a deadline and /ours is 
June 1, 196^. ; • / 

Thank you I 
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COMMUNICATION, EDUCATION QUESTIONNAIRE . . ^ 

(Public School Administrators)' ^-^ 

DIrectionBi Please- answer each of the applicable ' questions that follow 
by circling the most appropriate response or by supplying 
the requested information in writing. Your assistance is 
appi/eciated • / 

!• What is the exact title of your position with the school district? 



2. What level(s) of education is included in your school, district? ♦ 
A. Elementary- (K~8) B. Secondary (9~12) C. Combination (K~12) 

3. What is the number of ^full-time teachers employed by your school 
district? . ' 



c \ 

4. Have any teachers in your school district attended ''a workshop(s) 
or seminar(fe) on communication skills in the past two. years? 



A.' No B. Yes If "yes," how many seminars were attended?_ 



If you responded "yes" to question please answer questions 5 through 
9- If you responded "no" to question then ^kip guestions 5 through 
9 and continue, beginning with question 10. ^ ' 



5. Where was tlw^ workshop(s ) or seminar(s) held? 

A. a district school 

B. a college or university 

C. a community college , 

D. Other, please specify 



6. Who offered the seminar(s) or workshop (s)? ^ 

• ■ 

A. , a school district. V " / 

B. a college or university^ 

C. a community college 

D. Illinois Sta,te Board of Education 

E. Other, please specif y . 
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7. How many teachers attended the workshop(s) or seminar(s)? 

8. What was the topic(s) of the seminar(s) or workshop(s)? 

Course li ^ 

Course 2i [ . ' 

Course 3« 

9. If the seminar(s) or workshop(s) was offered by a college or 
university, please specify the name of the institution(s) and its 
sponsoring department (s ) 

Institution 1 1 , 

O „ Department li [ 



PLEASE CONTINUE ON THE BACK OF THIS PAGE I 



-2- 44 



Institution 2s 
Department 2i_ 



Institution Ji 
Department 3i_ 



lO^. '.Are you willing to provide release tilfiC for teachers to attend a 

workshop or seminar on communication skills? ^ ■ ^ . 

No time Ujp to 3 days Betweeri 4 and 6 days Up to 3 days 1 Day a week 
release * per year per year per semester per semester 



11. Are you willing' to provide financial reimbursement for teachers 
who attend such a seminar or workshop? 

•ct Complete Reimbursement Partial No cash No 

reimbursement for tuition reimbursement r*eimt)ursement reimbursement 

Tor travel, " but not for for overall but provide 

lodging £md lodging or expenses paid release 

tuition travel . - " time- - - - 

;5 . r .4 3 V 2 1 

12, What is tHe total number of teachers in your distriqt that you 
estimate might attend such a seminar, if such a workshop were 
av?Lilable wi*th out time or enrollment-restriction? 



13. Would you consider requiring participation of teachers in your , 
district for a seminar or workshop on communication skills? 

Would^ Would Would Would ' 

require consider probably not definitely not 

participation requiring Neutral require require . 



14. What problems have you observed or discerned with existing teacher 
workshops or seminars? ' 

A. too 'expensive I 

B. too distant (geographically) 

C. inconvenieritly scheduled 

D. inappropriate topics / ^ 

E. Other, please specif y 



15. What problem^ do you believe might be encountered with a workshop or 
seminar on communication skills for public school teachers? 



THANK YOU FOR COMPI£TING THIS QUESTI ONNAIRE I 
cDir^" Please return it *to us in the included stamped envelope. 
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SouUjem Illinois 

University at Carbondale 

Carbondale, Illinois 62901 

Department of Speech Communication 



D-^e-^Kay 3. 1982 • ■ ' , To: Schpol District Superintendent 

^ From:Marvin D. Kleinau and Frank E. Parcells 

Please excuse the formality of^ th^s note. However, time and expense necessitate 
this type of correspondence, 

developing such workshops or seminars. 

Your participation U appraolatea, ' It 1b Important that yo^^ 
questionnaire, aa it Is your perception we "=„^"5;"«:^„°!!uoi. Time is 
=ai: rMlSTs\r£^ry!To:i questionnaire 
by May 17 is very important to us. 
Thank you! 

■ V - • ■ 

Southern Illinois 
^ University at Carbondale 

Carbondale, IlUnois 62901 

Department of Speech Communication 



Date; May 3, 1982 

^-School Superintendent ' Marvin D. Kleinau and Frank E. Parcells 

Please forgive the formality of this note. However, time and expense dictate 
such action. This survey is an attempt to ascertain the needs of public schoo 
teachers iS the area of Communication and determine the feasib li«y of developing 
sem?na^I or .workshops. It is important that you. as the district S'iper ntendent 
respond directly to the items on this questionnaire. Please feel free to consult 
^th any personnel in your school district, but the responses we desire must come 
? SmJ7u.' Your participation in tUts survey and return of the tionna re in 
the addressed and stamped envelope Included with^this ^r^atl^^ 
appreciated. As with all surveys there is a deadline and ours is June 1, 19B^. 

, Thank youl 



APPENDIX C 

} 

RESULTS OF THE DEPARTMENTAL ADMINISTRATORS' SURVEY 



-A 



5i 



I 



I 

COI^JVIUNICATION EDUCATION QUESTIONNAIRE RESULTS 
(Department Administrators) 

1 . What is the exact name of your department? 

•* • ' ■ 

Humanities Division k (17^)* ' 

Department of Speech Communication k (17%) J 
Communication Division 3 (13%) 

Division of Speech Communication 2 {8%) ' ' 

^ Speech and Drama Department 1 {kfo)^ 

^ Communication and Theatre Department 1 
Cbmmunication.v.Arts, Humanities, and Fine Arts 
DivisiopT 1 {kfo) * 
Communication and Humanities Division 1 {kfo) 
Division of Humanities and Fine Arts 1 
Department of Communication 1 ikfo) 
Department of Communication Studies 1 
Department .9f Communication Arts 1 (kfo) 
Depalrtment of Speech Education 1 {kfo) 
Department of Creative Arts 1 
Departmept of Speech and Performing Arts 1 

f • • • ...v^ '■ \ 

2. What is tl^e exact title of your position with that 

f ' ' departmenjb? „ " ' - v - . ' 

Chairman 11 ik6%) 
/ - ' ' Chairperson 4 (1?%) 

' Director 3 (13^) m ^ 

Chair 1 V 
Acting Chair 1 {kfo) ' 
Acting Chairperson 1 (kfo) ^ 
Coordinator 1 (kfo) 

Professor 1 (kfo) . - • " 

No Response 1 (kfo) « 

3- What is the number of full time . teaching faculty in your 
department? 

A. Under 3 persons 3 (13^) . 

B. From 3 to 6 persons 8 '(33^) ^ 

C. From 7 tt? f persons 2 (8%) 

D. From 10 to 15 persons 4 (17%) 

E. More than 15 persons 7 {29%) 

4. Has your department offered any workshops or seminars 
on communication skills for public school teachers in 
the last two years? 

• . I 

A. No 21 {88%) B. Yes 3 (13%) 
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Questions 5 through 12 apply to only de^rtmehts offering 
workshops or seminars on communication skills for public 
school teachers fi^the last two years? • 

5. How many acinars or workshops on communication skills ^ 
for.publi/c .school teachers has your department offered ^ 

' in^ the Ija'st two year's? ' 

A. One workshop 0 . ' 

B. Two workshops 1 (kfo) 

C. Three workshops 0 ♦ 

' * p.- Four or more workshops 2 {&%) ) . 

No Response 21 (8895)" , ; ^ 

6. Where were the workshops dr seminars held? (22 no responses 
cr 9Zfo) . ^ 

i 

Respondents (2 or 8fo) not^di 

A. Public schools - . ^ 

B. College or university campuses 

C. . Nursery school ' - . - 

7. 'What was the topic or general cont^t, area of each of 

the workshops or seminars? (3 responses or iZfoi 21 ^ 
no responses or 88%) 

8. How many studernts were enrolled in each course and ho 
many of those Students were full time teacherc during 
the time of the course offering? 

Topic or Content Area Enrollment Number 

of Workshop / \ 

Basic Cotmnunication Skills/ 

'Communication ih Curricul/r 
Design.^ 

Teaching Performance Courses 
• in. Speech 

Communication in the 
Elementary School 

Discipline as Relationship 
Building 

Communication for the 
Classroom Teacher 



w 



Total 


Teachers 


. 30 




. 9 


2 


11 


k 


ko • 


30 . . 


120 


120 


1^ , 36 


30 



9. Was the workshop or seminar enrollment limited to any 
specific number of students? 

All responded no. 
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10. Did you turn prospective students away from the seminarp 
or workshops? - mr * 

i ' 

All responded no. 

11. Have any of these seminars or workshops been required 
of students as iTkrt of the college/school/department 

; of education at yoiir university or college^ entitlement 
for teaching certificate process? , 

Oriev^^resjpondent replied yesi others no. ^ 

Question 12 is intentionally omitted, as it was included only 
as a* means of/ldentifying workshop instructors should fUrther 
reference be required. 

13. ^ there presently a demand for a seminar or workshop 
^ communication skills for j^blic school teachers? 

A. No 11 (46^) B. Yes k !,17%) C. No Response 9 (37?^) 

lUr. Is tjjere a full time faculty member(s) speciali^g in ^ 
Qommunication education in your department? . ^ , - - 

A. No 13 {5H) \. I , A 

B. Yes (1 faculty membet) 6 (25%) / 
' C. Yes' (2 faculty members) 3 (13%) 

; D. Yes (3 faculty members) 0 

v E. Yas of more faculty members) 1 
I ' No Response 1 ( k%) 

15. Is a course(s) in. communication eSucation regularly^ 
offered in yt>ur department's teaching.: schedule? 

A. No 11 (if6%) B. Yes 13 (5{^?S) " 

16. If you answered "yes*^ to question I5,* what is the name 

* of that course (s)? * \ 

, , Number of 

Course -C^egories . ' ^ Times Referenced 

Speech Communication Education (graduate) 2 
Teaching of Speech 4 
Teaching Speech (Elementary) 3 
Teaching Speech (Secondary) , 5 ' 

Speech Activities (Secondary) 2 

Otter, special topics ' ' 2 . ^ 

♦Unless otherwise ntrted, all percentages are based on the 
total number of survey respondents (2^+). All percentages 
are rounded-off to the nearest half of a percentage point; 
Thus, some questions reflec;t a total percentage of either . 
99^ or 10195 rather than 100%. 
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COMiyiUNICATION EDUCATION QUESTIONNAIRE RESULTS ^ 
(Public School Adminis;tra tors) 

-1--^ — Wh a t is the exact tit l e of your position With the- school 
district? 

. Superintendent 7P (9l?5)*v ' x 

Assistant Superintendent 1 (1%) 
. Superintendent and Principal k {5%) 

Superintendent and Teacher 1 (1^) 

Curriculum Coordinator 1 (1^) 

2. What level(s) of education Is included in your ^school 
disl^rict? 

^ A. Elejnentary (K-8) Only ' 35 (^5^) ^ 

B. Secondary (9-12) Only 11 

C. Unit CombinatiQn* (K-12) 31 (kO%) 

3. What is the number of full time teachers employed by 
your .sdhool district? 

; A. UndeP-^20 teachers 30 (39^) 

B. From 20 to 49 teachers 22 (29^) \ , , 

C. From 50 to 75 teachers 13 (l?^) 
- D. From 76' to 100 teachers 3 

E. From 100 to 125 teachers 5 {6%) 

F. More than ^125 teachers h (5%) v 

Have any teachers in your school district attended a 
workshop(s) or seminar(s) on communication skills in 
the past two years? 

^ A. No 56 (73%) 

B. Yes, 1 workshop 6 {&%) 

C. / Yes, 2 workshops 5 (6%) 

D. Yes, 3 workshops 3 

E. Yes, More than 3 workshops 3 i^fo) 
No Response h 

Questions 5 through 9 apply only to school districts with a 
teacherXs) attending a wor'kshop on communication skills in 
the past two years. While 17 respondents replied that one 
or more teachers had attended a workshop( s) during the past, 
two jrears, only 16 administrators provided specif ic 
information about those workshops in questions 5 through 7« 
Thus percentages in questions 5 through 7 ate ba^ed on the 
reporting population of 16 respondents. 

5. Where wds the worksh6p(s) or seminA3^(s) held? 

A. A school district 7 (44^) 

B. A college or university 4 {25%) 

C. A community college, 1 {6%) 

D. . Other ^ k {25%) " 

' Mt. Vernon Conference i State-Regional professional 
Associations ' 
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Who offered the seminar( s) oAiforkshop( s)? 
A, A school district Z (13^) 



B. A college or university' 1 (6%) 

C. A community college 1 {6fo) 

D. Illinois State Board of Education 5 (31%) 

E. Other ? {l^kfo) 

Southern Illinois University and Special Education 
Cooperative; County Workshop ; Grant from SIESC; 
Southern Illinois Reading Council; Mt. Vernon' 
Conference ; and Industrial Training Division 

* 

How many teachers attended the workshop(s) or seminar(s)?* 

A. 5 or fewet teachers 11 (69^) 

B. From 6 to 11 teachers 1 {6yoj 

1.0. From 12 to 1? teachers 2 {13%) ^ 
D. 18 or more teachers 2 {13%) 

What was the topic(s) of the seminar(s) or workshop(s>? 
Topics of Workshops 
Reading ^ 

Personal. Responsibility for Individual Development 

Communication Skills 

Tfeacher Effectiveness Training 

Responsibility in Education ' V 

Single Parent Families 

Journalism 

English/Problems in Teaching English 

If the seminar(s) or 'workshop (s) was offered by a college 
or university, please specify the namfe of the institution 
(s) and its sponjsoring department( s) . 



Institution ^ 


Department ^ 


Southern Illinois University 


College of Communication; 


at Carbondale 


English; Special Education 


Southeryi Illinois Uriiversity 


at Edwardsville 


Art . ' 


McKendree College 


Special Education 


Olney Central College 


Comm'uni cation . ' 




Division 

...^ ^ — — — 



Are you willing to provide release time for teachers to 
attend a workshop or seminar on communication skills? 

1 One day a week per semester 7 {<)%) 

2 Up to 3 days per semester Z {3%) r 

3 Between k and 6 days per week 2 {3%) 

^ Up to 3 days per year hZ (55^) 

5 No relefase time 17 (22^) 

No Response 7 {9%) ^ 



Mean Response: 3.93 



11. Are you willing to provide financial reimbursement- for , 
teachers who attend such a seminar or workshop? 

i 

— 1 No roimburoom e nt 17 (22?^) — — — '■ — — t—^ — 

2 No cash reimbursement 

but provide paid release time 1? (22%) ^ean Response: 2. 

^ 3 Partial reimbursement for — — ' ' 

overall expenses 19 (255^) 

4 Reimbursement for tuition but W . 
• r>ot. f or lodging or travel 4 (5%) 

5 Complete^ reimbursement for ' . 
travel, lodging and tuition I3 {^7%) ^ 

>No Response ,7 (9%) , 

12. What is the total number of teachers in your district 
that yoX; estimate' might 'attend such a seminar, if such 
a workshop were available without time or enrollment 
restriction? ' . v ' 

A. No teachers 7 (9%) ' 
"B. From 1 to 5 teachers ^3 { 5(>fo) 

C. Frpm 6 to 11 teachers 5 (6%) 

D. From 12 to 17 teachers 0 

E. 18 or more teachers (5%) ' 

No Response 18 (23%) , \ 

13. Would you consider requiring participation of teachers . 
in your di^strict for a. seminar or workshop on 
communication skills? 

1 Would definitely no require 29 (38%) 

2 Would probably not require 25 (32%) Mean Re sponse; 2 

3 Neutral 9 (12%) 

4 Would consider requiring 10 (13^ 

5 Would require participation 0 
No Respqnse 5 (6%) 

14. What problems have you observed or discerned with 
existing teacher workshops or seminars? 

15. What problems do you believe, might be encountered with 

a workshop or seminar on communication skills for public 
schpol teachers? 

Questions 14 and 15 have been consolidated, since most respond- 
ents merely noted "See number 14" as a reply for question 15* 
Many administrators' identified more than one item, thus 
percentages are based on the total number of responses (122).^ 

A. /Too expensive 26 (21%) 

B. Too distant (geographically) .33 (27%) 

C. Inconveniently scheduled 32 (26%) 

D. Inappropriate topics 21 (17%) 

E. Others 10 (8%) 

Lack practicality for school districts; Difficult 
. . to find the time; Availability of substitute 
teachers I quality of substitute teachers? 
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. Ineffective substitutes; and little interest. 
1^0 Response 7 {^% ) R eRpnndpnts 70 {9 1% ) ' 



♦All percentages, unless otherwise noted, are based on the 
o^J^infl''!!^'^ ll T^'ll^ respondents- (77). All percentages 
^e rounded-off to, the nearest half of a percentage point. 

<^T' ^fof,^^''^^*^^ reflect a total percentage" of either 
99% or 101^ as opposed to 100^. - " ^-^S? oi eitner 
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